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Introduction

The key components of this regulation for professional development included the following:

A.  A committee representing teachers, administrators, parents, and higher education institutions was formed to
develop the PDP. A majority of the members of the professional development committee must be teachers
selected by their collective bargaining unit.

B. The PDP committee must work collaboratively to identify student needs, teacher needs, goals, objectives, strategies
and activities for professional development.

C.  The PDP must describe the alignment of professional development with the New York Common Core Learning
Standards and assessments. It must also address how the school district will measure the impact of professional
development on student achievement and teachers’ practices.

D.  While this plan supports district goals to be achieved over a four-year period, it is updated annually for the Board of
Education.

E.   Beginning with the 2016-2017 school year, in line with Continuing Teacher and Leadership Education (CTLE)
requirements, each school district must describe how it will provide their newly certified teachers and Level II
teaching assistants with opportunities to participate in 100 hours of professional development every five years (20
hours per year) by a sponsor approved by NYSED. The professional development provided by the district must align
with the goals outlined in the Professional Development Plan and must include training in language acquisition
addressing the needs of English language learners, including a focus on best practices for co-teaching strategies,
and integrating language and content instruction for English language learners.

Purpose

The purpose of the Professional Development Plan (PDP) is to improve the quality of teaching and learning by ensuring
that educators participate in substantial professional development in order to remain current with their profession and
meet the learning needs of students. The plan is a “living document” that will be monitored and modified, at least
annually, in order to reflect the dynamic needs of students and educators.

This plan shall serve as the basis for all professional development activities in the Sweet Home School district. This plan
recognizes that educators may make recommendations for professional development. Such recommendations should be
made in writing and submitted to the Office of Instruction for consideration. The District will solicit partnerships with
other providers including the Betty Summers Teacher Center. Approval of such educator generated professional
development opportunities will be contingent upon the proposal’s level of congruency with the goals and objectives of
the Professional Development Plan.

The role of the PDP is to:

1. construct the District’s Professional Development Plan utilizing multiple data sources including student
achievement data and teacher needs assessments.

2. establish priorities for district-based professional development activities.
3. establish a set of criteria for building and course/grade level learning teams to follow in developing professional

development activities.
4. serve as a “clearinghouse” monitoring professional development activity in order to:

● determine congruence of professional development activity to District strategies and priorities and priorities
established by and within the Professional Development Plan.

● foster two-way communication and coordinate activity between levels to maximize efficiency of resources.
● ensure that all professional staff have opportunities for substantial professional development
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PDP Planning Process

The Professional Development Plan Team
establishes priorities and a frame for
resource utilization in order to fulfill the
vision espoused by the District CDEP team.
It serves as a conduit linking District
improvement efforts as identified by the
District CDEP team and programming
decisions made at the District and Building
level.

District and Building decision-making for
utilization of resources will be made within
the framework of the plan. The team will
identify needs for professional
development by utilizing student
achievement and faculty survey data. This
data will be used to establish priorities
within the plan and adjust those priorities
on an annual basis. The plan will include a
rubric for use by the District and Buildings
in evaluating professional development opportunities.

The PDP will regularly monitor professional development programming. It will hear reports on professional development
activity across the district and provide feedback on those efforts.

Composition of Professional Development Team

A team representing teachers, administrators, higher education and parents was formed to develop the Professional
Development Plan. A majority of the members of the professional development team are teachers selected by their
collective bargaining unit. The current membership is as follows:

Derek Baker Middle School Principal Sweet Home Middle School

Melissa Campbell Grade 1 Teacher Maplemere Elementary School

Karen DeLaplante High School Assistant Principal Sweet Home High School
Melinda DiBernardo Grade 3 Remote Teacher Glendale Elementary School

David Etkin Grade 6 Teacher Sweet Home Middle School

Margaret McDonald Grade 1 Teacher/ Mentor Coordinator Heritage Heights Elementary School

Mary McVee Professor, Literacy Education SUNY at Buffalo

Kimberly Potkalitsky Kindergarten Teacher Willow Ridge Elementary School

James Ryan Elementary Principal Maplemere Elementary School

Paul Szymendera SS Teacher/ Tech Coach/ TC Coordinator Sweet Home High School

Jeremy Traverse Grade 7 Science Teacher Sweet Home Middle School

Michele Thiele Parent Sweet Home High School

Scott Wolf Principal for Curriculum and Instruction District Office
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District Mission Statement:

“Sweet Home Schools…. Every student, one community, ready for the future.

We empower students to be innovative, self-directed, curious, compassionate,
resilient, persistent, lifelong learners.”

Board of Education/ District Achievement Goal and Targets:

“100% of students will graduate from high school in four years prepared to successfully pursue any opportunity they
choose.”

- Improve four year/ August Graduation rates by one percent to 95%

- Improve Advanced Designation Graduation Rates to 65%

- Improve Elementary and Middle Level Proficiency Rates by 5% per year in each building.

District Focus/ Areas of School Improvement
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Creating a positive school culture is critical to student success. This teaching and learning culture starts with positive
relationships within a safe, supportive environment shaped around a consistent, shared vision. It is then fostered through
communication, collaboration, personal responsibility, focusing on priorities, shared values, and experiences. Students
within the learning community then rise to the challenges that come with rigorous standards and expectations.

Focused priorities for continuous improvement impacting school culture and guiding our professional development
center around six district improvement areas. Practices and learning activities that support the areas should be
considered through the lens of 21st Century Learning leading to deeper learning for all students. These major areas of
improvement include:

1. Safe, Respectful, and Supportive Learning Environments: Intentionally designing structures and activities to
cultivate connection, build leadership, and promote student well-being, creating a strong sense of community.

2. Diversity, Equity & Inclusion/ Culturally Responsive Teaching: Foster a culture of inclusion and care where every
SH community member feels supported and experiences a strong sense of belonging. Utilize culturally
responsive practices to improve learning for students.

3. Curriculum and Assessment Alignment: Revise the local K-12 curricula (curriculum and assessment) to meet the

rigor of Next Generation Learning Standards and/ or National Learning standards.

4. Program Design/Delivery/ Professional Learning Communities: Build the capacity of teachers to utilize a

focused set of best professional practices promoting higher levels of learning for all students.

5. Responsive Teaching: Revise and implement data analysis cycles/ protocols of state and local assessment data to

identify trends in student performance and make instructional adjustments that are responsive to student needs.

6. Technology Integration: Implement the meaningful integration of technology to deepen student engagement

and personalize the learning experience.

Professional Development Plan: Needs Assessment

Focusing on the whole child, student needs are identified by examining academic, social and behavior information.
Academic needs are identified by examining assessment results against NYS Learning Standards. This includes universal
screening assessments (i.e. STAR assessment), NYS 3-8 assessments in ELA, Math, and Science, NYS Regents examinations
as well as grade level common formative assessment literacy and math assessment. Social and emotional needs are
identified by examining school climate survey data as well as attendance information and office discipline referrals. Note:
The COVID- 19 pandemic has impacted several measures, this includes but is not limited to the cancelation of the NYS
Assessments during the 2019-20 school year.

While many professional development needs that influence this plan were identified pre-COVID, the structures and
processes that impacted instruction during 2020-21 will have a lasting impact on the learning needs and delivery of
instruction moving forward. Goals areas and professional development activities address these needs. PLC’s are asked to
continue to take a student-centered approach as we emerge from the learning conditions present during the pandemic.

This includes:
● leveraging instruction around the focus skills identified by standard measures used for students that align to NYS Learning

Standards;
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● being proactive in leadership development, while taking a more trauma-informed approach to address the social and
emotional needs of students that may have arisen during the pandemic;

● Promote efforts to support diversity, equity and inclusion in our school community..
● addressing learning gaps while continuing to re-alignment curriculum as we transition into full implementation of the NYS

Next Generation Learning Standard and Assessments for English Language Arts (ELA), Mathematics, and Science as well as
Social Studies and Civic Readiness;

● identifying opportunities for change that exist to improve the experience and opportunities for teachers and students;
● rethinking the use of time and space as we leverage technology and design instructional experiences for students;
● creating a more collaborative and social classroom experience;
● enhancing engagement and creating authentic learning experience; and
● leveraging the continued use of technology.

High Quality Professional Development

The Sweet Home Central School District is committed to providing meaningful learning opportunities for teachers. With a
focus on job embedded, collaborative practices, professional development at Sweet Home will be delivered in a variety
of ways that allow teachers time to learn new instructional strategies overtime and with a level of support that leads to
transfer of skills in the classroom and improvement in student learning. Modes of professional development will include
teachers working with colleagues as a professional learning community, focused workshops and seminars, team
planning, lesson study, study groups, online course work, mentoring and student-centered, instructional coaching.
Professional development experiences may be district-initiated, school-based, or teacher, self-directed.

Professional development that improves the learning of all students is:
1. Results-oriented and transformative:
2. Collaborative and collegial;
3. Closely connects current theory to practice;
4. Responsive to our students’ ever-changing needs Pre-K through 12;
5. Sustained, continuous, and ongoing; and
6. Designed to promote active learning and a range of opportunities.

High Quality Professional Development:
● Sets clear goals and objectives based on desired student outcomes.
● Aligns with State, District, School, and/or Educator goals or priorities.
● Is designed and assessed on the analysis of data relevant to the identified goals, objectives and audience.
● Creates collaborative relationships among educators to encourage, both the sharing of ideas and working

together to achieve the goals and objectives
● Advances an educator’s ability to apply learning from professional development to his or her particular content

and/or context.
● Models good pedagogical practice and applies knowledge of adult learning theory to engage educators.
● Provides reflective dialogue that offers individuals a challenge to

their thinking as well as new perspectives on their practice and
beliefs .

● Promotes commitment to implementation of new learning.

Professional Development Major Areas

The major improvement areas are the foundation of our Professional
Development plan. They addressed the “big rocks,” or priorities we have as
a school district,  as well as the outcomes and expectations summarized.
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Major Areas Outcomes and Expectations

Program
Design/Delivery/
Professional
Learning
Communities:

● Supporting
Newer
Teachers

Newer, probationary teachers obtain success in their position and are granted tenure.
● The mentoring program is effective in supporting and retaining teachers as measured by intern

feedback (the success they are feeling), recommendations from the building principal (success
interns have had meeting the standards of teaching), and the achievement of their students.

● Teachers receive training and coaching during their probationary period around high-impact
instructional strategies as well as practices outlined and measured by the Danielson’s
Framework for Teaching.

Program
Design/Delivery/
Professional
Learning
Communities

A culture of continuous improvement exists at each level throughout the organization improving
learning outcomes for all students.

● The Danielson Framework for Teaching and APPR tools and processes, establish the essential
knowledge and skill required for all teachers.

● The APPR process promotes continuous improvement through timely, constructive feedback
while encouraging self-reflection.

● Teachers receive the support needed to implement programs/strategies as defined by district,
building, and grade level/course goals.

● A cycle of continuous learning is set in place within the work of the learning teams and the
school improvement process.

o Teachers and principals utilize a professional learning communities (PLCs) process that
is results-oriented, reflecting on student achievement, teacher practice, and leadership
practice as a catalyst for action.

Safe, Respectful,
and Supportive
Learning
Environments

Healthy, safe, orderly, and supportive learning environments exist in each school, enabling students
and adults to learn at high levels.

● Systems and structures are in place to ensure a safe and orderly learning environment.
o Multi-tiered, School-wide System of Support (MTSS) includes proactive strategies for

defining, teaching, and supporting appropriate student behaviors to create positive
school environments.

▪ Students are empowered to learn, practice habits and develop a growth
mindset that leads to personal and interpersonal effectiveness (i.e.
responsibility, vision, integrity, teamwork, cooperation, and collaboration).

o A data-driven, problem-solving approach, integrating both academic and behavioral
instruction and intervention, is responsive to the unique needs of students.

● School staff is keenly aware of the unique, adverse situations that might impact children,
addressing and supporting emotional issues that arise, and proactively teaching social and
emotional skills that influence student learning and motivation.

o Members of the learning community:
▪ have a comprehensive understanding of the consequences; (educational,

emotional, and social), of childhood adversity;
▪ recognizes the presence of trauma symptoms and acknowledges the

role trauma may play in an individual’s life- including school staff.
▪ utilize practical tools, skills, and resources (appropriate to their settings and

job scopes) to teach proactive skills while also combating the negative impact
of these adverse situations on the well-being of the student; and

▪ are empowered and optimistic about their ability to continually maintain a
safe, calm, and secure environment with supportive care, for both staff and
students.
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Major Areas Outcomes and Expectations (cont.)

Diversity, Equity
& Inclusion/
Culturally
Responsive
Teaching

Recognizing the full potential of each student, teachers promote equity, inclusion and excellence in the
classroom and schools at-large, understanding how culture influences both their actions as well as the
thoughts and behaviors of their students.

● Teachers understand the unique characteristics of special populations that are linguistically,
culturally, and economically diverse.

● Teachers create a learning environment with lessons and units that are culturally responsive and
address the diverse learning styles and language needs of students while engaging them in
essential content.

Responsive

Teaching

Teachers respond to data and instructional practice using quality assessments that accurately assess
each student’s knowledge, skills, and abilities.

● Strong, collaborative teacher teams utilize the PLC inquiry model and address the conditions of
learning that support the achievement of all students.

● Teachers set and assess progress toward goals and address individual or group needs.
● Teachers evaluate the effectiveness of practices and assess whether student needs are being

met.
● Schools reallocate resources in reaction to outcomes and enhance processes to improve

outcomes.

Technology
Integration

Teachers leverage the use of technology to support the curriculum, enabling each student to take an
active role in their learning by choosing, achieving, and demonstrating their understanding of learning
outcomes.

● Teachers design lessons using digital tools to construct knowledge, innovate, produce artifacts,
and enhance meaningful learning experiences for students.

● Teachers design learning experiences requiring students to apply the knowledge and skill of a
given discipline, to create authentic products for authentic audiences.

● Students practice digital literacy and utilize technology to access to the world (one-to-world)
○ Teachers design assignments that are empowering—and engage students in a learning

community with 24-hour access.
● Students use technology to redefine learning.
● Students recognize the freedom and responsibility that exists in the use of technology for

learning while practicing digital citizenship.
● Teachers use technology to facilitate their own learning and foster a professional learning

community.

Program
Design/Delivery/
Professional
Learning
Communities

A guaranteed, viable, and prioritized curriculum, aligned to the NYS Next Generation Learning
Standards, exists for every course of study; teachers utilize high impact instructional strategies to
engage students as they learn how to learn.

● Shifts to inquiry-based instruction and a focus on self-directed learning are evident across
content areas.

● Students demonstrate advanced literacy skills necessary to be academically and personally
successful in today’s literacy-and knowledge-based society.

● Instructional practices include the use of engaging texts, rich discussions (Accountable Talk),
frequent writing, and explicit teaching of academic vocabulary and language.

o Every teacher deeply understands the language and literacy associated with their
content, and are supportive of the teaching of reading and writing.

● Assessment for learning is used to guide instruction. Questioning, and feedback help shape
student learning.

● Teachers instruct essential mathematical big ideas and practices. Math concepts and procedures
are understood and transferred to new situations. Students are expected to think critically,
reason, and communicate their mathematical understanding.

● Effective intervention strategies in literacy and mathematics are embedded in classroom
instruction and supplemental settings.

● Non-fiction writing is used as a learning strategy that increases with use as a student’s progress
from the intermediate to secondary levels of instruction.
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Improvement Strategies/ Action Steps

1. Establish strong, collaborative teacher teams that address the conditions of
learning that support the achievement of all students.

a. Establish and maintain a commitment to the PLC model.
b. Establish data teams at the district, building and grade level that

review student data (social/emotional/academic), establish goals, and
assess progress toward those goals.

c. Develop and inspire staff both personally and professionally with the
leadership principles found in the 7 Habits of Highly Effective People.

2. Create coherent direction and consistent results (i.e. Data Teams, MTSS, data-driven instruction, workshop
model, literacy, and math instruction) while reducing fragmentation and overload.

a. Utilize common language, routines, models and assessments that identify needs and successes
b. At the elementary level, focus on foundational skills and understandings in literacy and mathematics

while promoting reasoning and critical thinking (Note: Content areas provide the context for more
inquiry and authentic use of skills, impacting units of study)

c. Establish a Multi-Tiered System of Supports (MTSS) with meaningful and manageable structures and
components (i.e. school-wide screening/ assessments, a clearly articulated tiered service delivery
system, and progress monitoring) that can be implemented across buildings with fidelity.

3. Develop in students the advanced literacy skills necessary to be academically and personally successful in today’s
literacy-and knowledge-based society.

a. Strengthen foundational literacy and effective use of the written code at K-2
b. Foster and support instructional practices that include the use of engaging texts, rich discussions

(Accountable Talk), frequent writing (across content areas daily), and explicit teaching of academic
vocabulary and language.

4. Create an authentic, engaging learning experience for students- inquiry and self-direction (i.e. project-based
learning, design learning, Genius Hour, etc.)

a. Develop more inquiry where students learn to generate the questions and find answers to their
questions  (i.e. Literacy Integration Inquiry Curve, C3 Framework, Right Question Formulation Technique,
etc.)

b. Utilize practices that encourage critical thinking and discourse using argument (claim, evidence, reason).

5. Identify and promote related knowledge, disposition and 21 Century skills that define- Ready for the Future and
enable all students to be good at learning and good at life.

a. Identify data that can be used to gauge our progress to ensure all students are making progress.
b. Evaluate lessons and learning experiences through the lens of 21 Century Learning with the goal of

promoting deeper learning for all students and the ability to tackle the uncertainties of the future.
c. Develop a collection of evidence/ experiences that match the skills, knowledge, and depositions we want

all students to have by the time they leave high school (i.e. digital portfolio, community service, Senior
Capstone projects, job shadowing, internships, etc.)
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District Improvement Focus 2021-2022

Long-Term
Improvement Strategy

Major Area 2021-22 Improvement Focus

1. Intentionally
designing
structures and
activities to
cultivate
connection, build
leadership, and
promote student
well-being,
creating a strong
sense of
community.

Safe, Respectful

and Supportive

Learning

Environment

Program Design/
Delivery/
Professional
Learning
Communities

Establish building-wide  supports to foster orderly, structured learning
environments

● Clear MTSS systems are established and communicated
● Explore restorative justice practices as an alternative to suspension

for students, especially those from marginalized groups.

Recognize, understand, and utilize practices that support a student’s
social-emotional growth and overall mental health.

● Explore NYSED Social-Emotional Learning (SEL) Benchmarks and
establish programs and practices that address each student's SEL
needs in school.

● Utilize a strength-based, trauma-informed approach.
● Implement Leader in Me in grades K-8.

2. Foster a culture of
inclusion and care
where every SH
community
member feels
supported and
experiences a
strong sense of
belonging.

● Utilize culturally
responsive
practices to
improve
learning for
students.

Safe, Respectful

and Supportive

Learning

Environment

Diversity, Equity &

Inclusion/

Culturally

Responsive

Teaching

Program Design/
Delivery/
Professional
Learning
Communities

Establish and maintain strong, inclusive, equitable learning
communities

● Have an increased awareness of diversity issues within the
community.

○ Gain an increased understanding of how those issues
impact the school and community.

● Continue to learn, grow and challenge our own perceptions and
biases

○ Work to understand and lessen the effects of unconscious
bias, by providing opportunities for community members to
meaningfully engage with this issue.

● Learn the skills needed to improve relationships in and around the
school that also impact our communities in positive ways.

● Celebrate the diversity in our schools and the contributions each
person makes to our culture of learning.

Enhance our use of relevant and responsive instructional practices by
developing an understanding of “culturally responsive classrooms”
and instructional designs.

● Support teachers in self-reflection and analysis of the curriculum to
identify specific areas of growth in the ability to create a culturally
responsive learning environment.

● Review current curriculum materials and content to determine areas
of alignment and gaps in culturally responsive pedagogy.
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3. Revise the local

K-12 curricula

(curriculum and

assessment) to

meet the rigor of

Next Generation

Learning Standards

and/ or National

Learning

standards.

Program Design/
Delivery/
Professional
Learning
Communities

Work collaborative to audit and update the K-12 curriculum for

alignment to NYS Next Generation Learning Standards (both content

and performance).

● Examine and revise curriculum as necessary:
o K-2 Foundational Literacy

o K-12 Science

o K-12 Social Studies

▪ Civic education components 7-12

o Elementary and Middle-level Career Readiness Curriculum

▪ Career and Technical Education 6-12

o K-12 Physical Education Strategic Planning

o Mental Health Curriculum/ Trauma-Informed Care

4. Build the capacity

of teachers to

utilize a focused

set of best

professional

practices

promoting higher

levels of learning

for all students.

Safe, Respectful

and Supportive

Learning

Environment

Program Design/
Delivery/
Professional
Learning
Communities

Responsive
Teaching

Provide staff development in targeted areas to build teacher capacity
to implement them.

● See the Effective Teaching Core Areas and professional development
plan for targeted activities.

Establish high effective collaborative teams that utilize the PLC inquiry
cycle.

● Create conditions in schools where learning teams thrive.

Continue to support the growth of instructional coaching as an
effective tool to build teacher capacity and achieve District program
goals.

● Instructional Coaching (math, literacy, technology) supports PLC
framework.

● Individual coaching plans address student-centered goals.
● Teacher rounds are utilized to promote lesson study and instruction

practice with grade-level teams and as relevant across content areas.

5. Revise and

implement data

analysis cycles/

protocols of state

and local

assessment data to

identify trends in

student

performance and

make instructional

adjustments that

are responsive to

student needs.

Responsive
Teaching

Program Design/
Delivery/
Professional
Learning
Communities

Continue to expand responsive teaching practice- making instructional

adjustments for groups and individual students based on a wide range

of assessment data and information.
● “Mind the gaps” in each student's content understanding and skill

that may have resulted from the COVID-19 pandemic and create a

response plan with specific opportunities to address gaps (Follow

PLC model).

○ Apply data team model and responsive action planning to

core content areas, especially K-8 reading and math

instruction.

○ Continue to implement an improved intervention system

for literacy and mathematics in grades K-12.
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6. Implement the

meaningful

integration of

technology to

deepen student

engagement and

personalize the

learning

experience.

Technology

Integration

Program Design/
Delivery/
Professional
Learning
Communities

Continue 1:1 implementation grades K-12
● Leverage blended learning as needed in support of both in-person

and as needed, remote instruction.

● Promote the integrated use of technology as a tool to:

o present rich content and engaging activities

o encourage innovation, creativity and curation.

o expand use of digital formative assessment tools to give

quality feedback.

o connect and communicate with both students and families.

o assist each student in developing agency in their learning.

o enhance each student and teacher's ability to research,

collaborate, communicate, think  critically, and problem

solve.

Establish consistent practices for eLearning that:
● Utilizes a learning management platform that is organized, enhances

communication and supports quality teaching and learning.

● Is more personalized, meeting the learning style of students.

● Improves efficiency and effectiveness.

● Improves accessibility and flexibility to engage learners within a

remote learning environment.

Provide team and individualized coaching support and professional

development opportunities at all levels.

● Leverage our COVID experience to cultivate new practices moving

forward to improve the learning experience for teachers and

students.

o rethink the use of time and space as we leverage

technology and design instructional experiences.

o create a more collaborative and social classroom

experience.

o enhance engagement and create authentic learning

experiences (i.e. problem-based learning and design

thinking)

● Use the TIMS Matrix as a framework for describing and targeting the

use of technology to enhance learning and reflective practice.

● Build the capacity of teachers with the Computer Science and Digital

Fluency Learning Standards

o Introduce teachers to standards and their application K-12

o Examine sample standards examples to better understand

how standards can be embedded into naturally occurring

learning experiences.

o Establish  interdisciplinary connections within content

areas.
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District Professional Development Activities 2021-2022

The following activities provide an overview of the professional development work that will continue to allow us to meet our district
and school improvement efforts.

We understand the Reopening Task force may make other recommendations that may alter these plans and add other topics and
activities that support teachers. Additionally, during the post-pandemic reopening, professional development activities must consider
meeting the diverse needs of students while still providing teachers with the skill to pivot between in-personal, hybrid and remote
learning at a moment’s notice. The ability for teachers to grow in their ability to provide a blended learning experience for students
will continue to be a priority and includes both effective synchronous and asynchronous learning opportunities.

Improvement Area Topic/Focus CTLE Provider Dates

Program Design/

Delivery/ Professional

Learning Communities

English/Language Arts (ELA)

1. Foundational Literacy Skills: Phonic, Spelling and
Word Study (K-2)
● Strategically assist students in becoming

active word solvers who can recognize words,
take them apart or put them together, know
what they mean, and connect them to other
words - all directed toward efficiently reading
and writing continuous text.

● Embed word study across the balanced
literacy framework

● Grow K-2 classrooms through an integrated
inquiry model (reading/writing workshop), lab
classrooms and coaching.

○ Develop strong coaching team around
literacy learning (coach, interventionist
and principal)

○ Embed word study across the balanced
literacy framework
▪ Establish learner-centered morning

message routines in each classroom
o Understand the role of guided groups in

differentiating word study
o Understand and explicitly teach the

continuum of written code
▪ Students use word walls and tools

folder for reading and writing
o Examine Units of Study
o Understand and analyze assessment data

to address student individual needs and
plan instruction.

2. Workshop Approach/ Responsive Teaching
(Intermediate- Grades 3-6)

● Presence of an effective workshop structure is
utilized to engage students in meaningful
writing each day (mini- lesson, independent
writing, share)

Literacy Coaches

Support from Literacy
Consultant Beth
Swenson

Literacy Coaches

Coaching Cycle
and grade level
PLC meetings

Summer
Institute
July 27-29

Lesson Study
and Unit of
Study
Development
and
Implementation
(Oct- May)

Coaching
Cycles; grade
level PLC
meetings

Grade level PLC
meetings

16



● Exploring relevant literacy- content (i.e. Next
Generation Learning Standards, Literacy
Continuum, TC- Learning progression) that
support instruction,

● Examining data that can help us be responsive
to our readers and writers;

● Utilize small group instruction to meet the
differentiated needs of learners during the
workshop.

● Grow knowledge-based and instructional
strategies to teach phonics, word study and
vocabulary in the intermediate grades.

3. Engage in pilot program at Willow Ridge
Elementary School providing lead learner training
around literacy inquiry curve, responsive teaching
and integrated narrative and informational text
units of study.

4. Examine Next Generation Standards K-12
reflecting on units of study and revising as needed
so the topics studied are compelling and worthy of
a student’s time and attention.

● Use structures that increase the time students
get to read, write and talk during lesson
periods.

● Mindfully plan for the three different types of
engagement- emotional, cognitive and
behavioral

● Find ways to show students how they can
monitor their inner voice as they construct
meaning

● Provide different ways for students to make
their learning visible; formative information
used to provide them with meaningful
feedback and guide their instruction.

Literacy Consultant
Beth Swenson

Literacy Coaches

Ongoing-
August 2021-
June 2022

Ongoing

Program Design/

Delivery/ Professional

Learning Communities

Elementary Mathematics
Utilize skills learned to continue to build teachers'
capacity to utilize a constructivist approach when
teaching mathematics.
● Deepen Understand NYS Next Generation Standards
● Continue to develop fidelity in the use of the

Investigations program
● Math Workshop- key strategies for students of all ability

levels
● 10 Minute Math - Routines to build number sense and

fluency
● Assessment Literacy- Data-driven instruction in

response to unit/interim assessment; use formative
assessments and math notebooks

SH Math Coaches Coaching Cycle
and grade level
PLC meetings
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Curriculum and
Assessment Alignment

Program Design/

Delivery/ Professional

Learning Communities

Social Studies: Elementary/ Secondary

1. Plan and facilitate lessons and inquiries that allow
students to:

● collaboratively learn social studies content;
● ask good questions and develop investigations

into them;
● consider possible solutions and

consequences;
● separate evidence-based claims from

opinions; and
● communicate and act upon what they learn

2. Explore strategies surrounding the construction
and instruction of the Enduring Issues essay and
the CRQs.

3. Collaborate to promote vertical and horizontal
alignment of units of study.

4. Research and design scaffolded instructional
materials and assessments that promote historical
thinking and align with SS Practices and Regents
assessment tasks.

5. Use Question Formulation Technique from Right
Question Institute to have students develop
questions to lead learning and inquiries into Social
Studies key ideas/topics.

6. Establish Curriculum Maps
a. Create unit outlines K-2
b. Revise unit outlines 3-12

7. Analyze results from New Global II  and US History
assessment- use results to inform instruction

8. Examine NYS Civic Readiness Initiative and build
learning experiences that:

● Encourage students to believe in the power of their
own voices and actions.

● Equip students with the skills and knowledge
necessary to engage responsibly in our culturally
diverse democracy.

● Empower students to make informed decisions to
enhance our interconnected world.

Erie 1 BOCES (as
needed)

District Administration

PLC Meetings

Curriculum and
Assessment Alignment

Program Design/

Delivery/ Professional

Learning Communities

Science K-12
1. Build an understanding of the NYSSLS and

redesign unit to match 3-dimensional
learning/assessment

● design units and apply instructional
strategies to engage all students in
challenging science, with attention to
equity, and provide the means for them
to show what they know.

2. Create lessons that utilizing 3- dimensional
learning

● Students will use disciplinary core ideas,
crosscutting concepts with scientific practices
to explore, examine, and explain how and why
phenomena occur and to design solutions to
problems.

Cheryl Aldrich, Beth
Swierski, Sarah English

WNY Chem Connect

Science Teachers

District Administration

NYS Master Teacher
Program

Book Studies

PLC Meetings
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■ utilize the Question Formulation
Technique from Right Question Institute
to have students develop questions to
lead learning and experiments in each
unit.

■ Utilize SNAP for unit assessment design
■ Investigate and utilize Amplify Science

units in grades 6-8
3. Examine K-5 science units to align with NYSSLS

● Shape our science curriculum, assessment
and instruction as we work to align our
practices to the new NYS P-12 Science
Learning Standards

Program Design/
Delivery/ Professional
Learning Communities

STANYS- State Science Conference- Rochester, NY

Science Investigations, Buffalo State College

● Gather, Reason, and Communicate Reasoning

(GRC) instructional sequence

● Grade-level specific investigations for teachers to

incorporate into their classroom.

● GRC lessons emphasize hands-on investigations

that pique student curiosity and motivate students

to learn science.

Various Presenters

Brent Moulding and

Kenneth Huff

November 5-7,

2021

Grade 4 on

August 2 and 3,

2021

Grades 3 & 5 on

August 4 and 5,

2021

Grades 6-12 on

August 9 and

10, 2021

Program Design/

Delivery/ Professional

Learning Communities

Technology Integration

Technology Integration

1. Leverage the use of technology during lessons to
allow students to take an active role in choosing,
achieving and demonstrating their understanding
of learning outcomes.

● Teachers will better understand blended
learning strategies to design lessons using
digital tools to construct knowledge, innovate,
produce artifacts and enhance meaningful
learning experiences for students..

● Promote the integrated use of technology as a
tool to:
○ present rich content and engaging

activities
○ encourage innovation, creativity and

curation.
○ expand use of digital formative

assessment tools to give quality
feedback.

○ connect and communicate with both
students and families.

○ assist each student in developing
agency in their learning.

○ enhance each student and teacher's
ability to research, collaborate,
communicate, think  critically, and
problem solve.

SH Tech Coaches
● Paul Szymendera
● Brent Peterson

Teacher Center

Greg Kulowiec- EdTech
Teacher
● Moving Forward

Blended Course

Dates TBD

Summer 2021
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● Continue to grow to higher levels of
technology integration and student
self-directed learning as measured by the TIM
Matrix.

● Examine, understand and apply the Computer
Science and Digital Fluency Learning
Standards within courses of study

Other topics to be determined by Instructional Technology Plan

2. Continue to reinvent the library-media center to
create space that is a cornerstone of creativity as
well as a learning environment for students to
research (alone or in teams) and plan innovation
using technology.

● establish Makerspaces for exploration
encouraging creativity, innovation and
learning

● provide a place for teachers to plan and guide
content instruction that integrates STEAM
standards

● review and revise K-12 library curriculum

BOCES Tech
Integration Specialists

Building-based
Dates TBD

Program Design/

Delivery/ Professional

Learning Communities

Technology Integration

NYS Association for Computers and Technologies in

Education (NYSCATE) Conference, Rochester NY

Future of Education Technology Conference, Orlando FL

Schedule and agenda released August 2021

NYCATE is an approved

CTLE Sponsor

November

20-23, 2021

January 25-28,

2022

Program Design/

Delivery/ Professional

Learning Communities

Instructional Coaching

Literacy Coaching/ Building Literacy Team Development
District Literacy Coaches, Administrators, Reading
Specialist
● Engage in continuous, ongoing professional

development to enhance each coaches own expertise in
areas of literacy (see ELA for targeted areas)

● Support to design and lead professional development in
schools, building a common language around best
practices and rationales for the whole group, small
group and individual teaching of students within a
reading and writing workshop model especially at the
primary level.

● As needed, address literacy instruction within a remote
learning setting.

District Instructional Coaches
● Examination and application of the instructional

coaching model,  “the coaching cycle” working with
adults through the “partnership principles”, setting
student focused goals, and instructional strategies to
help meet those goals.

● Understand and utilize a student-centered,
results-based coaching tool in classrooms.

Collaborative Study
Groups-
Literacy, Math and
Technology Coaches

Dates TBD
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● Study, develop, and utilize  as needed, coaching
strategies to support teachers during periods of remote
learning.

Program Design/

Delivery/ Professional

Learning Communities

Reading Recovery
New Reading Recovery Teacher Training

Early Literacy Training
Continuing Contact- Reading Recovery Teachers
● Reading Recovery teachers will participate in

professional learning sessions during the year with a
teacher leader and their colleagues.

● Sessions will involve targeted workshops related to
research-based literacy practice as well as sessions that
provide opportunities to observe and discuss live
teaching sessions.

O/N BOCES
Antonette DiBellonia

Weekly At ON
BOCES

In district-
Dates TBD

Program Design/

Delivery/ Professional

Learning Communities

LitCon- K-8 Reading Recovery Conference, Columbus
OH

Reading Recovery Teachers, Literacy Coaches
● High-quality professional development from the

nation’s leading early literacy experts. More than 100
sessions focus on literacy instruction and quality
children’s literature, with an emphasis on effective
practices to improve student learning.

● Keynotes Speakers: Gay Su Pinnell, Lucy Calkins, &
Carmen Agra Deedy

Various Presenters January 29-
February 1,
2022

Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

ENL Training/Support- Elementary/ Secondary

Sessions will explore topics that enhance the learning
experience for English language learners and directly
impact all learners. Topics include:
● co-teaching in the integrated ENL setting
● applying principles of culturally responsive teaching

(cultural sensitivity, understanding culturally and
working with linguistically diverse students)

● drawing on background knowledge and experience of
students to make content meaningful and to accelerate
to language transfer;

● recognizing and understanding the language proficient
levels of ELLs, their impact on instruction and student
learning;

● communicating clearly academic expectations and
modeling strategies to increase student independence;

● providing explicit instruction in vocabulary and the
academic use of language;

● discovering ways to help all students engage with text in
multiple ways

● strategies to engage students during periods of remote
learning.

Charbel Gonzalez
RBE-RN West

ENL Teachers

Administrators

Cohort Teams

Dates TBD

Building-Based
Coaching
Support TBD

Curriculum and
Assessment Alignment

Program Design/

Delivery/ Professional

Learning Communities

Responsive Teaching

● Assessment analysis (i.e. F&P, running records,
unit/interim assessment)

● Study student work to inform instruction
● Implementation of effective small group structure

to improve student learning

Instructional Coaches

Reading and
Math Specialists

PLC meetings;

Building-based
Dates TBD
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Responsive Teaching

Curriculum and
Assessment Alignment

Program Design/

Delivery/ Professional

Learning Communities

Responsive Teaching

Team Collaboration- Professional Learning
Community (PLC) Process

● Cultivate a collaborative culture by developing
high performing teams.

● Focus on results
● Review current collaborative team process:

o Establish goals/ clear team focus as part of
strategic planning processes to close achievement
gaps.

o Take action using a Plan, Do, Study, Act
research-based methodology to ensure all students
benefit from the team's collective efforts.

o Answer critical questions- What do we want
students to learn? How will we know they learned?
What will we do when they don’t learn? What do
we do for students that have already learned?

▪ Build collective knowledge of standards and
clearly identify what students should know
and be able to do as a result of each unit of
study (guaranteed viable curriculum)

▪ Construct and utilize common assessment to
monitor learning (common formative
assessment)

▪ Study best practice to address learning needs-
take action

▪ Establish and structure time for intervention
and enrichment during the course of the day
and school year (RtI framework)

▪ Monitor, analyze and study results.
▪ Adjust intervention cycles and support based

on progress monitoring data.

Administrative

Leadership Group

PLC Team Liaisons

Ongoing PLC

meetings during

2021-22

Safe, Respectful,  and
Supportive Learning
Environments

Student Leadership and Empowerment-
Leader in Me

● Develop and inspire staff both personally and
professionally with the leadership principles found
in the 7 Habits.

● Continue to enhance school cultures using the
whole school model to create structure and
systems that help students cultivate leadership
qualities within themselves, empowering them to
lead their own learning.

○ Continue to support the Lighthouse Team in
developing and implementing action plans to
fortify their launch leadership, create culture
and align 7-habits to academics.

○ Continue building the capacity of the school
community to maintain and achieve
Lighthouse school status

○ Align instructional strategies to Leader in Me
paradigms.

○ Address common barriers that limit
student-led learning.

Gary McGuey, Franklin
Covey

Building Lighthouse
Teams

Lighthouse
Team/ School
Coaching
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○ identify actionable empowerment techniques
in the classroom

Safe, Respectful,  and
Supportive Learning
Environments

Student Leadership and Empowerment (cont.)

Sweet Home Way- College, Career, and Life Readiness
● ​Establish supports that help students learn and

follow the tenet of the HS Sweet Home Way while
equipping students with the essential skills they
need to succeed.

● Develop experiences that help students practice
the 7-Habit of Highly Effective teens and core
values of the Sweet Home Way

○ Strength of Mind and Body
○ Accountability
○ Quality Relationships
○ Courage to Lead

● Establish student led leadership academies and
opportunities that provide students with the skills
and experiences that allow them to leading others
(i.e. leading teams and projects, mentoring and
coaching other students, meeting management)

○ Study and consider course work and
content area studies as well as
student-led academies career readiness
activities (i.e. résumé writing and
interviewing, presentation skills, giving
and receiving feedback, digital etiquette)
and college readiness (i.e. goal
setting/achievement, college test prep,
college applications, study skills, weekly
planning, financial Literacy, living away
from home, health and fitness).

Gary McGuey, Franklin
Covey

SH Administration and
Teachers

Lighthouse
Team/ School
Coaching

Faculty
Meetings

Other Dates
TBD

Safe, Respectful,  and
Supportive Learning
Environments

School-wide Systems, Structures and Supports to Promote
Safety and a Positive Learning Environment

1. Strategically develop practices that address the
needs of students who demonstrate social,
emotional, and behavioral challenges because of
skill and ability, motivation and performance,
and/or personal or situational experiences. Work
to ensure a consistent, school-wide student
management system is in place.
● Proactive and positive approaches to classroom

management and dealing with difficult students
and defusing aggressive situations

● Staff actions to provide a safe, learning
environment

● Review PBS structures and strategies
● Providing multi-tiered systems of support
● Alternative forms of discipline and restorative

justice

SH Administrative Staff

Teacher Center

Other Supports TBD

NYSED Restorative
Practices Training

Dates TBD

Dates TBD
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Safe, Respectful,  and
Supportive Learning
Environments

School-wide Systems, Structures and Supports to Promote
Safety and a Positive Learning Environment (cont.)

2. Establish and reinforce practices/procedures and
learning experiences to create a safe learning
environment that promotes the social, emotional
and academic growth of all students.
● Crisis Response Awareness and Training (adult

and student level- i.e. TCI)
● Drug/Alcohol- Substance Abuse Awareness
● Social and Emotional Learning

○ Study and utilize strategies that
proactively teach student how to manage
their emotions

○ Utilize positive discipline practices to
respond to students’ needs.

● Culturally Responsive Practices
○ Background and strategies- Working w/

Diverse Population (Framework for
Poverty, cultural backgrounds, etc.)

○ Study then work to establish positive and
culturally responsive discipline policies
and practices.

○ Nurture practices of equity and inclusion
that respect and celebrate the diversity
with our school and community.

○ Identify and establish school-wide
instructional practices that are culturally
responsive.

● Mental health awareness (i.e. Mental Health
First Aid)
○ Resources related to mental

health-related prevention, resilience
training (curriculum and instruction) and
early identification initiatives.

○ Promote feelings of physical, social, and
emotional safety in students.

● Trauma Informed Care
○ Establish a shared understanding among

staff about the impact of trauma and
adversity on students.

○ Provide increased access to
comprehensive school mental and
behavioral health services.

○ Utilization of a MTSS  &
strategies/supports for those recovering
from incidents of trauma

○ Activities and programs that promote
collaborative relationships that engage
school, family and community.

○ Language and action steps that help
anxious students become more resilient

TCI Trainers-
Julie Eberle
Malory Pisarek

Teacher Center
BOCES Trainer

RB-ERN West
Faculty Meeting

Collaborative Study
Groups
● Book Study
● Learning Walks

Erie I BOCES Trainers
SH DEI Task Force

Compeer (Mental
Health First Aid)-
Middle School

Trauma Informed Care
Laurie Belanger

Family Support Center

School Psychologist
Building Counselors

Kimberly Morrow

TBD as needed

Dates TBD

Dates TBD

Date TBD

PLC Meetings

Date TBD

PLC Meetings
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Program Design/
Delivery/ Professional
Learning Communities

● Alternative Program Development- Ready
Academy
○ Building internship program
○ Advisory scope, sequence and scheduling
○ Establishing individual student plans
○ Creating student-driven Project Based

Learning
○ Explore CDOS credentials

Big Picture Learning
(Ready Academy)

NY Internship
Pathways initiative

Summer
Planning/

Monthly
Coaching Dates
TBD

Summer Big
Bang Virtual
Conference
July 19-22, 2021

Leadership
Conference
Other Dates
TBD

Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

Art Education
Revise and update art curriculum to meet NYS learning

Standards- Explore art strategies and innovative
practices

Culturally responsive arts integration

Digital Media and Art (MS)

Art Museum Programs

Artist in Residency

Art Teachers

Art of Education
online resource

PLC Meetings
Dates TBD

TBD

Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

Music Education
Revise and update music curriculum to meet NYS learning

Standards

Culturally responsive music integration

Strategies melody, rhythm, harmony, form, and style.

Music Teachers PLC Meetings
Dates TBD

Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

LOTE
WNYFLEC- Regional Conference
Instructional practice and activities that promote world

languages
Literacy strategies and other ways to help kids find success
beyond their knowledge/ability in English.

Western NY Foreign
Language Counsel

NYS World Languages

Dates TBD

PLC Meetings

Program Design/

Delivery/ Professional

Learning Communities

Instruction- Engagement and Cooperative Learning
Kagan Strategies

● Practical cooperative and interactive learning
strategies to help disengaged students become
fully engaged.

Kagan Trainers- Erie I
BOCES

Dates TBD-
When available
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Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

School Library Program
● Evaluate our district K-12 and its role in to foster

learning, empowerment and achievement for all
students while nurturing a culture of shared
values

○ Use the NYSED School Library Program
Rubric to gain a full picture of the tenant
of a successful library program and
identify aspects of the program that need
to advance.

■ Identify at each level
(elementary, middle and high
school) elements within the
program to improve within the
next three year.

■ Develop an action plan in
identified areas.

District Librarians Summer 2021

During the
2021-22

Safe, Respectful, and

Supportive Learning

Environments

Program Design/

Delivery/ Professional

Learning Communities

Diversity, Equity &

Inclusion/ Culturally

Responsive Teaching

New Teacher Induction Competencies
● Provide teachers new to Sweet Home with a

breath of teaching and learning experiences that
support Danielson Framework for Teaching.
o Community Building/ Classroom

Management
o Lesson Design and Preparation
o Instruction- Effective Teaching Core Areas
o Assessment
o Professionalism

Sweet Home
Administration

Mentor Teacher
Coordinator

Mentor Teachers

Teacher Center

New Teacher
Induction-
August 30-
September 2

Monthly New
Teacher
Meetings-
Dates TBD

Mentor
Sessions
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New Teacher Induction and Mentoring
(revised 6/2021)

The Sweet Home New Teacher (Intern) Induction Program is designed to ensure that every
new teacher is successful and effective during each of his or her probationary period of
teaching.  Mentoring is but one component of an effective comprehensive teacher induction
process.   It is the philosophy of the Sweet Home School District that all members of the
Sweet Home community are responsible for supporting newly hired teachers during the
entire induction process.

In this document:

● the new teacher is referred to as the intern

● PDP refers to the Professional Development Plan Committee or its designated
subcommittee

I. Program Mission Statement

The Sweet Home Mentor Program will help ensure success for all newly hired teachers through collaboration,
observation, inquiry and dialogue about effective teaching practices with experienced teachers serving as positive role
models.

II. Beliefs

We believe that successful mentoring/induction process:

● Provides interns with explicit, differentiated expectations, training in those expectations and coaching/ feedback
to implement and master techniques related to those expectations.

● Involves all members of the educational community.

● Enhances recruitment and retention of newly hired teachers.

● Provides a structured system for teachers to gain new ideas, share their experiences, and seek advice.

● Provides an atmosphere where peers can examine classroom procedures and teaching methods in pursuit of
continuous improvement.

● Contributes to student success through the use of instructional methods of best practice.

● Promotes the restructuring of schools by establishing norms for professional interactions and the work of
educators.

● Promotes the development of a common vocabulary relative to effective teaching practices.

● Respect for the privileged nature of the mentor-intern relationship is essential. Intern and Mentor participation
in mentoring activities is separate and distinct from the supervision/evaluation process. All members of the
Sweet Home school community must demonstrate proper respect for the confidential nature of the
mentor-intern relationship.
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III. An Effective Mentoring Program- Outcomes

As a result of participating in an effective mentoring program, interns will:

● Consistently plan and deliver effective, sound, fundamental lessons/instruction

● Become confident in themselves, their practices and their place in the classroom

● Be able to verbalize a clear understanding of effective teaching and learning

● Assess student learning and make adjustments as needed

● Confidently practice strong classroom management skills

● Clearly enjoy being with students

● Feel “like a teacher”

● Have a clear understanding of what being a Sweet Home teacher means

● Be an integral part of the Sweet Home Professional Learning Community (PLC)

● Feel valued and supported by the entire school community

● View mentoring as a positive experience

● Understand the commitment needed to be a professional educator

● Become more comfortable with the Annual Professional Performance Review and the teacher evaluation process
by:

- Fostering a clearer understanding of the district’s instructional/ professional expectations.

- Making connections between the feedback provided through the mentoring process, and that provided by
the district’s administrative supervision/evaluation process.

- Receiving constructive feedback.

- Viewing evaluation/observation as a two-way process.

IV. Who Shall Be Mentored?

Individual mentors will be assigned to:

● newly hired first year *probationary teachers;

● newly hired encumbered teachers and/or long term substitutes who will be teaching in the district up to one
year of mentoring; and

● new, part-time teachers given annual appointments. (Note: Part-time teachers will be provided with 10 hours of
mentoring support outside the school day).

*For probationary teachers hired mid-year or later, mentoring would be extended to the next school year in order to
complete their full year mentoring experience (i.e. 10-month period of mentoring).

After mentoring occurs, all teachers will continue to be supported through district and building-based activities just as
any other tenured teacher in a particular content area. Mentoring support for second year teachers will be determined
and provided on an individual basis in the event the non-tenured teacher is placed on an improvement plan, as
recommended by the building administrator.
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VI. Characteristics of Effective Mentors

Effective mentors will exhibit the following characteristics:

Attitude and Character

● Primary motivation is a love of the profession
and a desire to give back

● Possesses a clear understanding of the Sweet
Home philosophy of teaching and learning

● Willing to be a role model for other teachers
● Exhibits strong commitment to the teaching

profession
● Believes mentoring improves instructional

practice
● Willing to advocate on the behalf of colleagues
● Willing to receive training to improve mentoring

skills
● Demonstrates a commitment to lifelong learning
● Is reflective and able to learn from experiences
● Is eager to share information and ideas with

colleagues
● Is resilient, flexible, persistent and open-minded
● Exhibits good humor and resourcefulness
● Enjoys new challenges and solving problems

Professional Competence and Experience

● Is regarded by colleagues as an outstanding
teacher

● Has excellent knowledge of pedagogy and
subject matter

● Has confidence in his/her own instructional
skills

● Demonstrates excellent classroom
management skills

● Feels comfortable being observed by other
teachers

● Is a meticulous observer of classroom
practice

● Collaborates well with other teachers and
administrators

● Is willing to learn new teaching strategies to
share with and model for new teachers.

● Can model expected practice.
● Can verbalize teaching/learning expectations

Communication Skills

● Is able to articulate effective instructional
strategies

● Listens attentively
● Asks questions that prompt reflection and

understanding
● Provides feedback in positive/productive ways
● Is efficient with use of time
● Responds in a timely a manner
● Conveys enthusiasm, passion for teaching
● Is discreet and maintains confidentiality
● Practices effective principles of feedback.

Interpersonal Skills

● Is able to maintain a trusting professional
relationship

● Is approachable; easily establishes rapport
with others

● Is patient
● Knows how to express caring to support

others emotionally and professionally
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VII. Mentoring Roles, Responsibilities and Compensation

Mentor Role

The role of the mentor is to provide guidance and support to the intern by serving as a non-judgmental critical friend
capable of providing feedback on practice lesson design instructional delivery. The mentor will:

● Provide a model of expected practice.

● Provide daily support/answers to intern questions.

● Assist interns or refer him/her to appropriate contacts within the building and district.

● Serve as a resource to provide curricular guidance and planning.

● Facilitate reflection and implementation of best practices following observation/modeling

● Familiarize intern with school physical plan, staff and services

● Collaboratively set goals for the intern

Mentor Responsibilities

The mentor is responsible for participating in/ facilitating the following activities:

● Initially as a new prospective mentor, attend a six-hour mentor training program then every 5-years
participate in a three-hour recertification training.

● Collaboratively develop an intern growth plan to provide:
○ Goal setting for internship for the school year.
○ Daily support

■ Feedback on lesson design
■ Facilitate the observations of the mentor and/or other teachers.
■ Provide at least one observation of the intern (by the mentor) guided around the APPR

process and the NYS Teaching Standards
■ A timeline for implementation of activities and goals.
■ Guidance on curriculum content, design and pacing.

● Attend two, one-hour mentor training/support sessions outside the school day.
● Facilitate intern observations of other teachers.
● Facilitate completion of the mentoring activity log.
● Maintain confidentiality as guided by NYSED regulations (100.2, iii.d). The confidential nature of the

mentor-intern relationship is essential to the program’s success. Mentors must ensure that information
obtained from mentoring activities remains confidential.

VIII.  Mentoring Activities/ Time for Mentoring

Mentor teachers in the Sweet Home Mentoring program will participate in the following program activities:

● Weekly Contact and Support: Beginning or End of Day as determined by the collaboratively developed
Mentor/Intern plan

o Provide support

o Respond to questions
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● At least one release day (taken as full- or half-days as outlined in the Mentor/Intern plan) for Mentoring
Activities including:

o Discussion of best practice

o Extended conversation/planning: Lesson/Unit design

o Observation of lessons

o Discussion/Reflection

o Implementation- turning observation into practice.

● Up to 20 hours outside day (Additional time for mentoring activities may be applied for and approved by the
Mentor Teacher Coordinator and then the Assistant Superintendent).

o Lesson design feedback/co-planning
o Assessment design/analysis
o Classroom management strategies/case studies
o Relationship building
o Routines and procedures
o Discussion of individual needs and possible resources.
o Attend the August New Teacher Induction Meeting to meet their intern.

IX. Mentor Compensation

A. Stipend: Each mentor will receive $1,100 per year for 20 hours of service outside the school day as
described in Sweet Home Mentoring Plan. Note: If a mentor provides support for one-half
year or for a part-time teacher, they will receive $550 for 10 hours of service outside the
school day.

B. In-service: Six hours of training are required to be a mentor. Up to, two-ours will include introductory
material to the mentor process. The four additional hours of advanced training is required
to work with an intern but will be offered to anyone wishing to complete the mentor
training program.

C. Additional Hours: If additional hours are necessary the mentor will get pre-approved by the Teacher
Coordinator and Assistant Superintendent at the rate established in 4.2.4. The Assistant
Superintendent will authorize any additional funds required beyond the initial pool.

● Compensated hours beyond 20 may be requested and approved by the Teacher
Coordinator and then Assistant Superintendent. These hours will be compensated at
the contractual rate established by 4.2.4. and paid from a $3000 pool provided by the
District.

X.  Identifying and Matching Mentors

A. Identification of Potential Mentors.

● Establishing a Pool of Eligible Mentors

o Interested *tenured teachers submit a letter of intent to the Teacher Coordinator.

o Interested teachers complete an application including a self-assessment of mentor characteristics plus
recommendations from the building principal and a colleague. (Principals must inform the teacher
applicant of an unfavorable recommendation prior to sending it to PDP.)
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o The PDP Committee or its designated subcommittee reviews all applications employing consensus
models for approving/ denying each applicant.

o The PDP Committee or its designated subcommittee will notify all applicants in writing of their final
status. Any applicants denied to the mentoring pool will receive a written rationale as part of that
notification.

o Approval to the pool makes a teacher eligible to be selected as a mentor for five years.

*Note: In the event, there is no qualified tenured teacher in a specific area, principals will weigh experience,
performance, and other relevant factors when selecting a mentor to fill a needed position. (i.e. some teachers
may have years of teaching experience beyond their time at Sweet Home that could be considered, contributing
to an individual's ability to be a successful mentor.)

B. Mentor Training

● All approved mentor applicants must complete introductory training. An approved application plus completion of
initial training qualifies individuals to enter the mentoring pool.

● Approved applicants selected as mentors must complete additional advanced training before serving as mentors.
Any individual completing the initial training is welcome to participate in advanced training regardless of
whether or not they have been matched with an intern.

● In recognition of the need for periodic retraining in order to remain current, mentors will need to complete a
6-hour refresher training course at least every 5 years.

C. Matching Mentor to Interns

● The Professional Development Plan Committee or its designated subcommittee will receive a list of newly hired
teachers requiring mentors from the Assistant Superintendent. The PDP or its designated committee which will
include the building principal as an ad hoc member in order to match prospective mentors with interns based
upon:

● Common building

● Common certification

● Common teaching assignment

● Matches will be based upon the criteria above; the goal is to establish mentor/ intern relationships based upon
the greatest number of criterion matches. The committee will give consideration to the needs of interns and the
specific talents/resources of the mentors.

D. Mentor/Intern Relationship:

● Effective mentoring programs are built upon the quality of the relationship between the mentor and the intern.
This plan recognizes the significance of that relationship, and the possibility that matches between mentors and
interns may not always prove beneficial to one or both parties and, thus, need changing.  In those cases, either
the mentor or the intern can initiate action on the change by approaching the Teacher Coordinator. The Mentor
Teacher Coordinator will work with both participants to remedy any issues interfering with the effectiveness of
the relationship. Should these difficulties prove to be irreconcilable, the Teacher Coordinator will work with the
PDP Committee to facilitate the change process and new mentor match.
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XI. Program Coordination

A District administrator and teacher will work together in order to fulfill the responsibilities of coordinating the Sweet
Home School District’s Mentoring Program.

A Teacher Coordinator will work collaboratively with the administrative coordinator and represent the unique needs of
teachers in planning, facilitating and evaluating mentor program activities. The teacher coordinator will not be an active
mentor in the program but will serve as the lead contact for both mentors and interns once the mentoring relationship
commences.

A. Responsibilities of the Teacher Coordinator

Specific responsibilities of the teacher coordinator will include:

1. Meeting regularly with the administrative coordinator in order to:

a. Jointly plan, implement and facilitate:

i. Training programs for mentor teachers.

ii. Meetings at least two times/year with district mentors.

1. Training programs and bi-annual meetings will include segments devoted to the unique
concerns and questions of teachers in the program. Note: The Teacher Coordinator will
solely facilitate these sessions: the Administrative Coordinator will not be present at
these sessions nor will he/she become privy to any topics discussed in them.

iii. The creation of program forms including the mentoring activities log.

2. Review logs of mentoring activities with the administrative coordinator and support those teacher-intern teams
needing assistance in completing mentoring activities.

3. Mentor-Intern teams requesting hours beyond the twenty mandated by this plan will submit that request to the
Teacher Coordinator. The Teacher Coordinator will review and approve these requests and authorize payment as
per 4.2.4 for work outside the school day

4. Providing support for mentors and interns in the mentoring program. These contacts will facilitate open,
non-threatening communication by providing an alternate means of asking questions and expressing concerns
related to the mentoring program.

5. Supporting the mentor-intern relationship by serving as a sounding board for concerns, mediating difficulties
and brainstorming possible approaches to improve these relationships, as needed.

6. Serving as a liaison as needed to the Professional Development Planning Committee.

7. Remain current on mentoring and developments related to best practice in mentoring.

8. Provide a teacher perspective when appropriate in contact/collaboration with other mentoring programs.

B. Selection of the Teacher Coordinator:

The Teacher Coordinator will be selected through the following process:

a. Individuals interested in serving as the Teacher Coordinator will submit a letter of intent to the Chair of
the Professional Development Plan Committee outlining his/her qualifications for the position.

b. A committee of one administrator and two teachers (one appointed by the PDP committee, and one
appointed by SHEA) will review applications, conduct interviews and recommend an individual to the
Professional Development Plan Committee for approval.
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C. Term of Service for Teacher Coordinator:

The Teacher Coordinator will be appointed to the position for a three-year term.  At the end of one full-year of
service, the Teacher Coordinator will participate in mid-term review with the Administrative Coordinator and a
representative from the PDP. The review will serve as an opportunity to discuss the current state of the Mentoring
Program and the Teacher Coordinator’s contributions to the program.

D. Compensating the Teacher Coordinator:

The Teacher Coordinator will receive an annual stipend as determined by 3.5.6 of the SHEA contract.

An Administrative Coordinator, working in partnership with a Teacher Coordinator, will be responsible for coordinating
and facilitating the administrative components of the mentoring program and its related activities. Inherent in this
position is an understanding and respect for the confidential nature of the intern/mentor relationship.  The
administrative coordinator will have responsibilities including:

1. Identifying and distributing resources supporting mentoring.

2. Supporting mentors by:

a. Working with the teacher coordinator to plan, facilitate and implement mentor training.

b. Working with the teacher coordinator to plan, facilitate and implement bi-annual mentor meetings.

i. Training programs and quarterly meetings will include segments devoted to the unique concerns
and questions of teachers in the program. The Teacher Coordinator will implement these
segments. The Administrative Coordinator will not be present at these sessions nor will he/she
become privy to any topics discussed in them.

c. Working collaboratively with the teacher coordinator and mentors in the program to create forms
related to mentoring activities.

3. Facilitate the distribution, collection and collating of forms including the mentoring activities log.

4. Review logs of mentoring activities with the teacher coordinator and support those mentor-intern teams
needing assistance in completing mentoring activities.

5. Serving as a liaison to District and building administration and the Professional Development Planning
Committee.

6. Answer questions and provide support for teachers in the program.

7. Staying current on mentoring.

8. Contacting/collaborating with other mentoring programs.

9. Create and maintain records of mentoring activities to meet NYSED mandated recording and documentation
regulations.

Like all other aspects, the effectiveness of program coordination will be evaluated annually by the PDP. Modifications
will be made as necessary based upon recommendations of teachers, coordinators, principals and members of the
Professional Development Planning Committee (or its designated subcommittee).

XII. Role of the Principal

● Serve as an ad hoc member of the PDP in the matching of interns with prospective mentors.

● Facilitate building-based mentoring activities including the use and scheduling of release time.

● Be part of the mentor application process.
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● Value and support the mentoring process.

● Maintain open communication with mentors and interns in order to support the process.

● Continue to serve as the intern’s supervisor and evaluator.

● Participate in the new teacher orientation process as needed.

● Participate in introductory mentor training. Participate to the greatest extent possible in advanced mentor
training.

● Work with other building and district administrators to support and maintain the mentoring program.

● If approached by either the teacher or the mentor/intern team with specific needs, the principal will
coordinate/ facilitate resources to assist the intern.

● Recognize and respect the confidentiality of the mentor/intern relationship, and ensure that confidentiality is
not violated.

XIII. Role of the Professional Development Plan Committee

The PDP Committee or its designated subcommittee’s will be responsible for:

● Approving the selection of the Teacher Coordinator.

● Reviewing and approving all applications for the mentor teacher pool.

● Provide direction and approve the development and implementation of mentor training and mentoring
activities by the Coordinator team.

● Matching mentors with interns, making adjustments in the matches when necessary

● Approving the development and implementation of tools methods and reports created and used for mentoring
program evaluation by the mentor program Coordinator team

● Annually reviewing and revising the New Teacher (Intern) Induction and Mentoring Plan, using a variety of data
collection instruments and feedback from all appropriate stakeholders

● Prepare an annual report of mentoring activities.

XIV. Evaluating the Program

The mentoring program will gauge its effectiveness by measuring its impact on teacher retention rates, improved teacher
effectiveness and other indicators. The following areas and information listed provide possible sources of criterion and
data sources upon which to evaluate the program’s effectiveness.

Data Sources:

1. Teacher retention rates.
2. Principal appraisals of teacher effectiveness.
3. Intern self-assessment of abilities/confidence in key competencies.
4. Intern self-assessment of social-emotional components of teaching.

Data Collection Instruments:

1. Have interns complete surveys three times per year.
2. Prepare/complete survey for mentors
3. Mentor/Intern Plans
4. Successful APPR – intern successfully attain a minimal overall performance rating of effective tenure.
5. Feedback at mentor meetings about program (annual feedback forms)
6. Teacher Retention Reports
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Program Feedback:

1. Were appropriate participants (mentors) selected for the program?
2. Was the mentor/intern match appropriate and effective?
3. Did the mentoring program increase the amount and quality of feedback the intern received on their teaching?
4. Did activities meet the needs of the intern? Did the activities meet the needs of the program/district?
5. Did the program/ training meet the needs and expectations of the mentors?
6. Was sufficient time allotted for mentoring activities?
7. Were the resources allocated to the coordination of the mentoring program adequate to meet the participants’

needs?

Structure for Feedback

1. Use teacher survey again with (revised questions)

2. Need a mentor survey

3. Mentor self-evaluation

4. Mentor-Intern Plans

5. Monthly feedback forms.

6. Report: Teacher retention

7. Mentor/Intern Logs

8. Experienced Teacher survey on intern needs.

The PDP will continuously reflect upon the plan and modify it as necessary to provide support for both the interns and
mentors in the program.
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XV. Appendix

The following documents are central to the development of this plan (See attached):

● Coaching as a Theory of Practice

● Professional Development Rubric

● Danielson Framework for Teaching (overview)

● Professional Collaboration at Sweet Home
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Appendix A:

Coaching as a Theory of Action

The learning expectations facing students have increased dramatically- for school and graduation for sure but more
importantly to be equipped for a productive life full of opportunities. These rising expectations require students to not just
know more but to understand more and be able to transfer their knowledge and skill authentically to solve problems, make
decisions and face a world bursting with information and conflicting perspectives. Perhaps most importantly, our students
need to know how to learn- what it looks like, sounds like, and feels like- to be able to engage the world authentically and
independently. This requires a culture of inquiry and thought, collaborative action and personal reflection.

These changing expectations have dramatically shifted the expectations of those charged with teaching our kids and
ensuring their learning.  Indeed the very nature of the job has changed and the core questions of our profession are no
longer “Did I teach it?” but rather “Did each of them learn it?”  We must build the capacity of our system to meet this
expectation by ensuring that effective teaching is found in every classroom every day.  We would posit that there is not an
educator at any level of our system that neither received the pre-service training nor experienced first hand the pedagogy
necessary to meet the needs of each and every child in meeting these expectations.  We must know and understand our
content deeply and with understanding for, without this, how can we expect to develop understanding in our kids. We must
know how to design instruction such that we engage our students, each and every one of them, deeply in that content;
requiring them to think more and more deeply; making each student’s thinking visible not only to deepen their engagement
and facilitate learning but to monitor and respond to their progress.

These rising expectations require a very different stance for today’s educator- from a deliverer of content to a facilitator of
learning.  Indeed, learning must be the stance of every level and each individual claiming membership in our organization.
Every educator must be a learner- asking questions, studying practice, trying strategies and reflecting on their success. It is
incumbent upon the district and building leadership to build a system capable of supporting professional learning but no
longer can teachers wait to be “staff developed”- they must recognize the inherent shifts in their job and invest in
themselves in the service of children.  This must include studying their content deeply and the teaching strategies necessary
to build that same level of understanding in children. None of us may take the stance that  “You can’t make me because you
didn’t tell me how.”- each of us must read professional articles and books, watch videos or others in practice. Educators may
not cast out blanket statements such as, “That wouldn’t work.”  They have to try- to give it their all and if it “doesn’t work” -
then ask for help.  As educators in the service of children, taking on the duty of care we accept in joining the profession,
none of us may say “I don’t have time for this- I have a life.”  Certainly, we recognize that each of us has commitments and
joys beyond one’s professional position and that balance is critical for personal and professional health. However, that
balance means study and learning. It requires an understanding of the compact that exists between educators and parents
sending their children- their most precious resource- to us each day. It requires a belief in our individual and collective
efficacy and a growth mindset- a belief that I will get better, I can learn… and so can each of my children.

As a system, we may not refer to the collective “you”- teachers, administrators, aides and everyone else that impacts the
experience of our children- and simply say “you must get better; it is your responsibility to improve” without committing to
support them in the process. We may not simply say “It's your professional responsibility to learn it’- we have an obligation
to support our staff in meeting the expectations we challenge them with as learners; to collaborate and partner in their
learning; to provide the resources and support needed to help each teacher on their learning journey.  
We will contract with expert consultants to provide training and stimulate thought around best practice. We will provide
critical resources that will help us to collaborate and unite in collective study. Like all learners, we need to provide teachers
with models of expected practice and feedback on their own attempts. Feedback is the critical link to create shifts in daily
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practice, celebrating successes and offering guidance and adjustments to make practice more effective. Consultants cannot
provide feedback- they are not in daily practice. Administrators can provide feedback but couched in the cloak of evaluation
it may not be as timely and “on-going” as needed to create true shifts in practice and belief. The best feedback is provided
non-judgmentally, often and right in the context of daily practice.  

We believe that coaching is a critical component of our quest to build the capacity of individual teachers and our collective
organization. Consider the best “coaches” we’ve experienced either on the athletic field, the art studio or the music hall.
They teach and model and then let us practice. They celebrate successes.  They know their players deeply both in what they
can do and what to work on next. They prompt thought with questions and feedback and prepare us for “the game.” We
believe that every professional is deserving of the same support in helping to shift their work and attend to new, rising
professional standards. Coaching should not be seen as “the people” or something that is done to us but instead should be
considered an integral component of a process of community learning; supporting us individually and pulling us together as
one “team,” one community.

Coaching offers an opportunity to provide both depth and scale to create the instruction, classrooms and leadership we
seek. Every professional needs a coach and we aspire to create an organization where each and every person is coached-
not because they are “bad” but because we are all learners and at times need that support to continue that process. As
leaders of study, coaches can help bring theory to practice. They can prompt and foster dialogue. They can ask powerful
questions, help test tentative theories, and offer a high five and a shoulder when needed. They assess strengths and offer
ideas, possibilities and theories to try.

Coaching at Sweet Home is seen therefore as a process to build such a community. The concept of coaching- regardless of
the person serving in the role- is designed to provide the support necessary to facilitate the study and learning of content
and craft directly within the context of student learning. While reading, study, and workshops provide the input to build
these capacities, it is only through one’s study in practice that they become part of our personal schema and repertoire. The
concept of coaching seeks to provide a schooled eye to study alongside others honing their craft and building their capacity
to produce stronger learning in others. It is a mechanism to recognize- just like students in classrooms- that each of us has
different strengths and needs and requires both a common experience and individualized support.

Effective coaching requires a focus for learning, a clear picture of the quality of practice desired, consistent expectations for
practice as well as an opportunity to differentiate to meet the needs of the individual learner. Effective coaching requires
time- time for study; time for discussion; time for reflection. Effective coaching requires commitment- of both the coach and
the teacher to learning. It requires open, honest professional communication and a respect for the challenges inherent in
both roles. Effective coaches need strong practice and skills, deep content understanding, a growth mindset, and ego and
humility all at once. They need strong communication skills, a sharp eye, and a willingness to risk and lead. They require
time to learn and study the art of coaching and communication- with an expert in coaching and others engaged just as they
are.

Our organization is only as strong as the model we provide for our children. If we seek engaged, thoughtful, inquisitive,
independent learners- is this likely to happen if their daily models don’t emulate the same characteristics themselves?
 Engaged, motivated learners will never take root unless they are nourished in an intellectually fertile environment. Thus, at
Sweet Home, we seek a learning culture inclusive of everyone in the community. The important adults in our students’ lives
must collaborate, discuss, study and openly seek to grow in the knowledge of their craft- both the content they teach and
the strategies necessary to effectively build that knowledge in others.  This is critical not only to build our capacity to push
all students to learn but to also live and experience true learning, to model and experience daily what we seek to instill in
our children.
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Appendix B:

Professional Development Rubric

Professional Development Rubric
  Level 1

Not Meeting
Standards

Level 2
Partially Meeting
Standards

Level 3
Meeting
Standards

Level 4
Exceeding
Standards

SCORE

Strategic
Design

Shared Goals ● PD has specific and measurable goals or outcomes.
● PD goals align with the goals of the district and/or school, including the

district and/or school's strategic plan.
● PD facilitator explicitly communicates expected outcomes, and shares

evidence of meeting outcomes by end of PD.

 

Adult
Learning

Strategies

● Learning strategies align with intended outcomes, adult learner needs, and
content.

● Multiple learning strategies are used to provide application of principle to
practice.

● PD includes best practice demonstration or exemplar modeling.
● PD structure supports learners at various stages of implementation and

levels of use, and accommodates various adult learning styles, preferences
and motivations to learn.

 

Follow-up
Support

● PD facilitator encourages participants to self-assess areas of strength and
need relative to PD content, and to reflect upon connection between PD
content and personal professional growth goals.

● Actionable steps or action plans have been created in collaboration to
define next steps for implementation.

● Expectations for ongoing support and assessment of progress are outlined
and integrated with school follow-up structures (instructional coaching,
peer observations, administrative observations and feedback, department
meetings, new teacher mentors, etc.)

 

Modeling
Effective

Instruction

Quality
Teaching

● Content and delivery of PD models aspects of quality teaching and
essential elements of effective instruction, including:

o anticipatory/ warm-up activity
o teaching input
o modeling
o multiple checks for understanding
o guided practice
o independent practice
o proving activity
o closure with opportunity for feedback (exit slip/ ticket)
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Effective Use
of Time

● The majority of PD time is focused on learning related to the strategic
focus rather than announcements of other 'business'

● Appropriate time is allocated to each segment of professional
development (i.e., warm-up) to ensure that there is proper time to
complete the proving behavior and provide closure.

● Structures are in place to ensure smooth transitions between topics and
appropriate opportunities for balanced teacher input

 

Data Data Analysis ● The PD content is aligned with the data-driven needs of the school.
● Evidence has been researched and presented to confidently suggest that

current PD or strand of PD will produce desired results.
● PD facilitator has communicated what data will be reviewed and how

frequently it will be reviewed to determine progress toward
implementation goals or student performance targets.

● Data has been disaggregated in a way that is clear, specific and actionable
for the area of focus.

 

Collaboration Collaborative
Learning

Community

● The PD lesson-design promotes collaboration and group problem solving
on issues of importance to student achievement relative to the PD goal.

● Collaborative groups are strategic, allowing participants to interact and
learn with a variety of colleagues (grade-level, subject alike, etc.).

● PD participants are encouraged to provide constructive feedback to one
another and engage in reflective dialogue.

● Each PD participant has a personal understanding of the role he/she owns
in the collaborative implementation of practices outlined in PD and how
he/ she will be held accountable for implementation.

 

Source: Green Dot Public Schools

Sample- Professional Development Participant Evaluation Form
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Appendix C:

Overview- A Framework for Teaching by Charlotte Danielson

Domain 1: Planning and Preparation

Instructional planning includes a deep understanding of content and pedagogy
and an understanding and appreciation of the students and what they bring to
the educational encounter. But understanding the content is not sufficient; the content must be transformed
through instructional design into sequences of activities and exercises that make it accessible to students. All
elements of the instructional design – learning activities, materials, and strategies –must be appropriate to both
the content and the students, and aligned with larger instructional goals. In their content and process, assessment
techniques must also reflect the instructional outcomes and should serve to document student progress during and
at the end of a teaching episode. Furthermore, in designing assessment strategies, teachers must consider their use
for formative purposes, and how assessments can provide diagnostic opportunities for students to demonstrate
their level of understanding during the instructional sequence, while there is still time to make adjustments.

Domain 3: Instruction

Domain 3 contains the components that are at the essential heart of teaching – the actual engagement of students
in learning, through the vision of students developing complex understanding and participating in a community of
learners. Students are engaged in meaningful work, which carries significance beyond the next test and is relevant
to students’ lives. Teachers who excel in Domain 3 have finely honed instructional skills. Their work in the
classroom is fluid and flexible; they can shift easily from one approach to another when the situation demands it.
They seamlessly incorporate ideas and concepts from other parts of the curriculum into their explanations and
activities. Their questions probe student thinking, and serve to extend understanding. They are attentive to
different students in the class, and the degree to which they are thoughtfully engaged; they carefully monitor
student understanding as they go (through well-designed questions or activities) and make minor mid-course
corrections as needed. And above all, they promote the emergence of self-directed learners fully engaged in the
work at hand.

Domain 2: The Classroom Environment

Teachers create a learning environment through positive interpersonal interactions, efficient routines and
procedures, clear and consistent standards of conduct, and a safe physical environment that supports the learning
purposes. In addition, the environment encourages students to take pride in their work and to assume
responsibility for their learning. Students respond to the warmth and caring of teachers, their high expectations for
achievement, and their commitment to students. Students feel safe with these teachers and know that they can
count on the teachers to be fair and, when necessary, compassionate. Students are also sensitive to the subtle
messages they receive from teachers as to their capabilities. The components of Domain 2 are not associated with
the learning of any particular content; instead, they set the stage for all learning. The teacher establishes a
comfortable and respectful classroom environment, which cultivates a culture for learning and creates a safe place
for risk-taking. The atmosphere is businesslike, with non-instructional routines and procedures handled efficiently;
student behavior is cooperative and non disruptive; and the physical environment conducive to learning.
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Domain 4: Professional Responsibilities

The components in Domain 4 are associated with being a true professional educator: they encompass the roles
assumed outside of and in addition to those in the classroom with students. Students rarely observe these
activities; parents and the larger community observe them only intermittently. But the activities are critical to
preserving and enhancing the profession. Educators exercise some of them (for example, maintaining records and
communicating with families) immediately upon entering the profession, since they are integral to their work with
students. Domain 4 consists of a wide range of professional responsibilities, from self reflection and professional
growth, to participation in a professional community, to contributions made to the profession as a whole. The
components also include interactions with the families of students, contacts with the larger community and
advocacy for students. Domain 4 captures the essence of professionalism by teachers; teachers are, as a result of
their skills in this domain, full members of the teaching profession, and committed to its enhancement.
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Appendix D: Professional Collaboration at Sweet Home

Professional collaborative experiences provide an opportunity to foster improved
student learning through effective teamwork and professional learning in the quest
to cultivate the critical attributes of a Professional Learning Community (PLC).

Professional collaboration is designed to promote the following big ideas, concepts
and values:

Collective Efficacy Collective Responsibility- the most effective teams have shared interests
and mutual accountability. Team members are concerned about the
results of all kids, not just “their” kids.

Common/ Shared Goals Common goals foster interdependence and a shared sense of purpose.

Collaborative/
Interdependent Teams

Effective teams take advantage of the strengths of all members to
produce new knowledge and shared products.

Using an inquiry cycle, high performing collaborative teams work interdependently to improve student learning. Teams
should consider the following questions and engage in following activities:

Essential Questions Typical Activities
PLC Inquiry
Cycle How will we

operate as a team?

● Setting team norms or collective commitments
● Periodically reflecting upon and evaluating the team’s commitment

to these norms.

What exactly do
kids need to know
and be able to do?

● Standards and unit unpacking to identify knowledge, skills and
understandings.

● Data analysis of formative or summative assessments to identify
points of focus for student learning.

● Identification of prior knowledge required to successfully learn the
identified knowledge and skill.

What evidence
will we accept that
they have
learned?

● Formative assessment development
● Summative assessment development
● Rubric development
● Common scoring of student work
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How will we
respond when kids
don’t learn? How
will we respond if
kids have already
learned?

● Data analysis
● Creation of intervention lists
● Reviewing progress monitoring data

What are the most
effective strategies
to help kids learn?

● Lesson designs
● Lesson study
● Discussion of best practices

Team Composition:

● Membership on a collaborative team should be based upon those individuals sharing common interest in learning of
a set of students and the curriculum they need to learn.

● Grade level team teachers form the foundation of teams at the elementary level.
● Other professionals such as instructional coaches, literacy specialists, interventionists, special educators, or special

area teachers may be part of teams provided they can all support the identified knowledge and skill.

Agenda Building:

● The creation of meeting agendas is the collaborative work of teams.
● Agenda development is driven by team progress through the PLC cycle.
● Collaborative teams at the elementary level should focus on the content areas of literacy and mathematics. Other

content areas can periodically be the focus of the PLC cycle.
● As teams complete one phase of the cycle, they generally should move to the next phase.
● At the end of each meeting, the team reviews its progress and sets the agenda for the next meeting.
● Most of the available meeting time should be spent in activity aligned to the PLC cycle.

The Administrative Role:

● Help build the capacity of teams to do the work well.
● Be interested and involved in the work- ask questions, celebrate successes provide feedback
● Monitor the work of teams and provide supports needed to help grow collective and individual capacity
● Help provide direction and boundaries for team collaboration in the collaboration cycle. Ensure that teamwork is

congruent to and aligned with the PLC inquiry cycle.
● Intervene and direct the team if their work is not aligned to the District’s vision for effective collaborative work.
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